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ACCESS AND AFPRAISAL:
Z; CONTINUING EDUCATION, HIGHER EDUCATION, CAREERENTRY

The Report of the Commission on Tests to the Collece Entrance
Examination Bcard

RIGHTING THFE BALANCE:
A SECOND LOOK BY THE CIHAIRMAN,
AT THE QEPORT OF COMMISSION ON TESTS,
COLLEGE ENTRANCE: EXAMINATION BOARD*

David V. Ticdeman

The Enemy is Partially Us

I am honored that you of the New England Asso-iation of
Colleges and Secondary Schools direct your atiention so
quickiy to the only recently published report of the Com-
mission on Tests, College Enirance “«2mination Board. The
traditional relatioriship of secondary schoo! and college
characterized by th2 support of education in New England
has principally detined tha purposes of the College Board
for the first 70 of its years. In this regard, your pattern has
diffused acros- the nation with the assistance of the Board
and you have thereby bzen able to share the guod which is
in your pattern with all in the United States.

However, | comniend the courage of your ofticers and
staff ir. directing tha collective attenticn of us in attendance
at this the fighty-fifth Annual Meeting cf the New Englind
Association of Colleges and Secondary Schools to the theme:
“Rethinking Schoo! and Coliege Relationships.” Four years
ago the Officers and Trustees of the College Board also put
21 of us 10 work, through a Com.i.ission on Tests, to con-
sider the testing furction implications ot the query associated
with ycur theme; namely “what can schools do to increase
the readiness of stedents for further education and what can
colluges de to prepare to rece ve and deal with the kinds o!
students they ¢ going to receive” (Program, p. 3). Your
query in your theme puts the dilemima of today’s student

. squarely in front of you; namely, changng ourselves and
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{Continved on page 2)

* Address ¢, the 85th Aiaual Mceting, New England Associa’ion
of Colleges and Secondary Schools, Boston, Massackusells, De-
cember 4, 1970 (Revised slightly on 12/5/70),

oAV V. TIEDEMAN is a P >fessor of fduzation at the Graduale
T . of Educaaon, Harvard University.
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RIGHTING THE BALANCE: SUMMARY OF TH:
REPORT OF THE COMMISSION ON TESTS

Copyright € 1970 College Entrance Exarnination Beard
Reprinted from Report of the Commission on Tests, I. Righting the
Balance by peinission of th= College Entrance Examination BSoard.

The Comimission on Tests was charged with undertaking a
thorough and critical review of the College Entrancz: [xami-
nation Board's testing functions in American education, with
considering possibilities for fundamental changes in the
present tests and their use. and with making recommenda-
tions based on its conclusions

After reviewing criticisms of current tests and their use,
the Commissicn was convinced that the College Board
should continue, rather than abandon, its testing functions
in American education. Yhe Commiission concluded, how-
ever, that the Board’s current tests and associated services
are in need of considerable mecdification and improvement
if they are to support equitable and efficient acress to
Amerira’s emerging system of mass postsecondary education.

The Commission also concluded that the College Board’s
tesis and associated services--although both would need
adjustment and cugmentation 0 kew closer to the ptblic
interest in doilg so—could and should serve three func-
tions in American education;

1. A “distritutiv>” function by contnbuting to compre-
hensive and sensitive desc:iptions ot students, of colleges
and their programs, and of the potenii2l relationships be-
tween the two as both swdents and colleges engage in a
process of reciproca! c*oice,

2. A “credentialing” functicn by cerlitying demonstrable
educational attainment whelher acquired by attendance in
school ¢r college or not.

3. An “educative” function by instrucling students both
in subject-matte- areas and in e skills and methods of
mzking decisicns and choosiig.

The Commission rerommended that the schools and
colleges that in associatior: are the College Entrance Exami-
nation Board cause the Board to adopt the full range of
polential entrints to programs oftering opportunitics for
postsecondary education as a clientele that is as valued as
the Board’s institutional clientele and thus is due as large
a sharm of service,

The Cummission generated suggeslions about the impli-
cations, in a system of mass postsecondary education, of
the Board's acting for both its trad’tional irstitu.ional clien-
tele and an equally valued student clientele.

(Cordinued on page 9)
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our procedures so that the help we offer others through
education may be of truer service. The fact of the matter is
that we as well as students, must change in this process.
This fact is hard to admit and to act upon. Nevertheless, it
is the cold hard cause of the present state of the now only
bouncing development of our civilization.

The Officers and Trustees of the College Board had some
inkling of this need within the Board itself when they estab-
lished the Commission on Sests in 1966. As | shall note
today, the Board’s Trustees invited a Commission to weigh
the implications and possibilities for the Boaid’s change in
light of the fact that the Board is both a part of civilization’s
present inakility to change itself and capable of important
action in moving to soluion of that dilemma. | hope that !
can today recaplure, in shorter order than does the Com-
mission’s Report, the way in which we made that argument
to the Co'lege Board so that | may take advantage of our
being together; first, 1+ enlist your understanding that the
change must occur, and then !o leave you in a condition, as
we separate, of soon attempting your necessary share in
meeting the needs of that change.

The Commission and lts Reports

Although 1, as cnairman of the Board’s former Commission
on Tests, have the opportunity to review that report for you,
| would be less the person 1 am if | didn't initiall; admit
that | speak for 20 good colleagues and true as wall for
myself. In the course of the Commission’s work | had
opporfunity to experience the friendship and minds of 20
wonderiul mcn and wonen. These people who were B.
Alden Thresher as my vice chairman, and Philip Abelson,
Clyde Bincker, John Carroll, fames Caleman, Robert Cross,
Margery Foster, Edgar friedenberg, Edmund Gordon, Fred
Hechinger, John Hersey, Wayne Holtzman, John Hoy, Sidney
Marlend, Robert Pace, Richard Pearson, William Prentice,
Narcy Schlossberg, John Shirley, and Patrick Suppes as
members, deserve as much redit as 1 do for the Report The
Report is in effect neither the work nor idea of any one of
us. Instead it is that consensus resident among us which Sam
McCandless, the able Staff Director of the Commission, was
able 1o disce:n and to publish as ours. This consensus is
published in the general volume of the Commission under
«he title, Righting the Balanze, the inspiration of Sam
McCeirlless and of Marcia Van Meter of the Board, the
laiter of whom edited the Reporlts of tiie Commission. The
irdividually conceived recommendations of the Commission
are recorded in the second an ! companion volume of the
Cornmission’s Report under the less imaginative title, Briefs.

In working, the Commission went through a stage when
my estimate of my understanding ot our agreemen's ex-
ceeded the acceplance which several o my collezgues tater
accorded that estimate and an original draft ¢f the Com-
mission’s Report therefore "ad to be aborted. The suggestion
that we next encourage individual members to make their
own action secommendations and then discuss and vote on
each in its turn therelore became ouf cunsensus resolving
procedure. That ¢  <ensus-resclving procedsire gave rise lo
the 8riefs which . Board wi's kind enough to publish in
order to let others know of the full dinensions of thought
and acceptance in which the Cemmission’s general Report
is grounded. Those of you interested enough to read both
Reports will find that the genera) one stems from the Briefs
but that the general Repor has an existence of its own as
well. That exis'ence was created by the lact, inspiration, and
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cieativity of McCandless with unanimous encouragement of
the Commission and with the Commission’s full cor currency
with his product. The Commission continually extended to
each member the invitation to disagree with any recom-
mendation or reason in the general R=poit. The fact that the
general Report is devoid of any such disag.cement therefore
indicates that it is an expression of condition, need, and
recommended aclion to which each of us agrees although
probably everyune of us in the Comimission would have writ-
ten our general Report diiferently had we been McCandless.
The identity of author beat savagely in the breast of every
member of the Commission on Tests!

The Board and Ifs Test Comriission

i trust | may be forgiven a fina! digression of talking about
people and procedure before actually discussing the Com-
mission’s Report itself. The digression is r2eded in show
you how the Coimnmission on Tests fits into the Bnard's
structure.

The Commission on Tests vvas a special Commission of
the College Board. Former Acting President of the Board,
George Hanford, makes this distinztion succinctly in the
forsword of our Report as follows:

“The Coflege Board as an association of schools and
colleges, provides 2 forum for the debate of education-
al policies and practices, and had (n the past exercised
this forutn function in part through the appointment
of distinguished commissians to focus altenticn on im-
portant issues, The reporis published by the Board of
the Commission on Mathematics and of the Commis-
<ion on English, for hstance, will be familiar to readers
interested in those fields. These commissions, however,
addressed themselves to issues and problems that In
the last analysis had 1o be rolved by schoois and col-
Jeges as schoofs and colleges. The Commission on
Tests, by contrast, was to be asked to address itselt
to issues and problems surrounding the work of the
College Board itse'f, Lo issues and problems that could
be sohed only by criporate action, only by schools
and colieges acling in association as members of the
Board. . . .” (Repori, pp. Xiv-xv).

Hanford's words explain why | am he.e. The repiesenta-
lives of the schools and colleges with which many of you
in this audience are affiliated will, in the near fulure, have
to vote as an associalion on whatever of our report and its
single recommendation the Oificers and Trustees of the
Board decide to move inte the next Annual Meeting of the
3o0ard. Since this is the case, 1 welcome the opportunity to
acquaint many of you more fully with the content and
arguments of our Report and would like the opportunity in
turn to stand for your quesiions in effort to see if 1 can t0
your satisfaction meat your objections, if any. The only
recommendation of cur Commission is that the Board in the
future embrace applicants to all continuing education as a
clientete, not as customeis. | shall fater go into the meaning
of this recommendation more fully. At the moment, } con-
tent myself with its statement in effort to focus attention
upon it because it essentially implies that at Yeast the inter-
esls of students, if not students themselves, ought to be
among the members of the Board deliberating on the transi-
tion of applicants to continuing education. Whelher or not
you have the good sense in common cause io ‘et your
College Board do just that will in my judgment, in the not
too distant fulure, determine whether the College Board

(Continued on page 3)
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remains strong in our society or becomes clearly identified
as the agency of those seeking to sitt applicants to their own
institutions, not to prcmate zducation as a positive force in
the growth of an individual whenever those growth forces
quicken and demand expression,

The Commission's Work and Conclusions

So much for the Commission’s setting then, What gives
with its actua! Report?
McCandless admirably summarized the Commission’s
work as fol'ows:
“The Commission on Tests was charged with under-
taking a thorough and critical review of the College
Entrance Examination Board's testing functions in Amer-
fcan education, with considering possibifities for funda-
mental changes in the present tests and their use, and
with making recommendations based on its conclusions.

“After reviewing criticisms of current tests and their
use, the Commission was convinced that the College
Board should continue, rather than abandon, its lesting
funct'ons in American education. The Commission con-
cluded, however, that the Board's current tests and
associated services are in reeu of considerable modifi-
cation and improvement if they are to support equitably
and efficiently access to America’s emerging system of
mass postsecondary education.

“The Commission also concluded that the College
Board’s tests and associated services — although both
would n2ed adjustment and augmentation to hew
closer to the public interest in doing so — cuuld and
should serve three functions in American education:

1. A “distributive” fuaction by contributing to

comprehensive and sensitive descriptions of stu-

dents, of colleges and their programs, and of the
potential iefatidnships between the two as both

studenis and colfeges engage in a process of ‘e-

ciprocai choice.

2. A “credentialing” function by certifying demon-

strable educational attainment whether acquired

by attendance in schoo! or college or not.

3. An “educative” function by instructing students

both in subject-matter areas and in the skills and

methods of making decisions and choosing.

“The Commission recommended that the schools
and colleges that In association are the Coflege En-
trance Examination Board cause the Board to adopt the
full rarge of potentiz! entrants o programs offering
opportunities for postsecondary edication as a clientele
that Is as vaiued as the Board's institutional clientele
and thus is due as farge a share of service.” (Report,
PE- 109-110).

You may find it surprising, perhaps even disappointing
that a group of 21 allegedly distinguished persons would
labo- for four years with the full resources and support of
the Board and come up with but a single—and with but
such a presumably simpfe—recommendation. But listen just
once again to the statement of that recommendation and
this time let it run more fully through your mind so that
you reach for its ends and thereby its full import. Here is the
one and only rocommendation of the Board’s Commission
on Tests:

*“The Commisslon recommended that the schools and
colleges that in association are the Colfege Entrance
Examination Board cause the Board lo adopt the full
range of polential entrants, to programs offering oppor-
tunities for postsecondary education, as a clientele that
fs as valued as the Board's institutional clientele and
\ thug Is due as large a share of service.”

ERIC
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Think on that recommendation just once more. Notice
where it places responsibility for action—namely on yor.
The Commission hopes that ““...the schools and colleges
that in association are the Coliege Entrance Examination
Board cause the Board...” to do something. The Board is
the schools and colleges which are its members. You repre-
sentatives of schools and colleges which are the members
of the Board have so far been causing the Board to do your
bidding, namely to promulgate the feeling of openness and
fairness in the transition from you Board member secondary
schools to you Board member colleges. However, the now
cver 850 members of the Board which are its coflegiate
members do not embrace the full range of postsecondary
institutions. Neither do the still smaller number and propor-
tion of secondary schools which are its members constitute
the full range of secondary schools. Finally, studeniis are in
no way members of the Board. The Commission therefore
convinced itself, because of the personal experizsnce of each
of its members, the testimony of the witnesses whom it
heard, and the papers which the Staff were good enough
to have prepared, or to prepare for the Commission, that
the Board needed to get itself caused to ... adopt the full
range of potential entrants to programs offering opportun-
ities for postsecondary education as a clientele that js as
valued as the Board's institutional clientele.” Notice that
this part of our recommendation is truly double-bairelied.
In expanding its clientele the Board will have markedly to
expand its institutional membership to embrace all post-
secondary institutions as well as vome secondary institulions
such as technical schools to which the Eoard presently does
not attend .n full measure. However, in adopting the
” .. ful range of po'ential entrants...” as one of its future
clienteles, the Board can never rest assured that it has ful-
filled such an intention unti! it probably at last chooses
some ©; its members solely on the basis of their potential
entry, not their present status, a suggestion which the Cem-
mission actually made but about which we had ccnsiderable
disagreement as you may imagine.

Too vague? Perhaps it may be for someone who has to
reckon from day to day with more applicants than he has
places to admit. But certainly the intention of the Commis-
sion will be clear to all, particularly when they read the
Commission’s concluding section on changing the governing
structure of the Board. The Commission had no wish to
presume on the prerogatives of the Board's Trustees and
members and on the specific action recommendations which
ordinarily flow with little or no acrimuny from a fully
functioning administration attuncd to the in'entions of its
governing board and membership. We therefore elected the
course which we did. We recognized that purpose and
means would have to be formed by Truslees in association
with Board membership and that only here was the College
Entrance éxamination Board able to change itself as an
association. We therefore aim our recommendation directly
at the schoo!s and colleges which are in association the
College Board and try, through our Report, to chalfenge
thesa members to see the need and possibility inherent in
causing their organization:

1) to change potentiaf entrants from the status of customers
to the status of a clientele;

2} 1o expand Board membeiship so that the institutions in-.
volved with the preparation and further education of
such potential applicants were represented in the Board
as were the potential applicants themselves; and

{Continued on page 4)
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3) to equalize its service 1o potential applicants at a level
with its presently high quality and exiensive service to
its institutional members.

Why did we reason as we did? What implementative sug-
gestions did we generate in order to help Trustees intent
on realizing our recommendation conceive and reason with
means compatible with that recommendation? Let’s examine
both of these questions in their turn.

An Asymmetric Size Relationship and lts Redress

First, why did we.reason as we did?
In establishing the Commission, President Pearson and his
Trustees charged us as follows:

"“The Commission is asked to describe a comprehen-
sible set of testing activities supporting open access to
higher education under conditions which, as stated
earlier, 80 percent of high school graduates and 70
percent of 18-year olds, together with significant num-
bers of adults, will make Lp the college-bound populz-
tion. The exact figures may be debatable, and the time
at which this leved will be reached may be even more
so. The importint point is that our ieference is to mass
higher cducation and to the full range of people
making up the potential postsecondary population”
(Report, p. 2)

Thus the Commission was irom the outset oriented to
consider the problem of transition from secondary to post-
secondary education in its entirety, not from the Board’s
present position in that transition which s restricted to
higher education defined as merely collegiate in nature and
to secondary education defined as preparatory thereto. This
wide-ranging and public-spirited charge thus gave the Com-
mission vision and latitude from its very inception. We
therefore presumed: 1) that the Officers and Trustees were
ready to help restructure the Board; and 2) that they merely
wished help in conceiving why this was necessary and
how it might be brought about.

The Trustees charge to their Commission thus infu~ed it
with the necessily for expanding Board interests. However,
it remained for James Coleman to formulate “Principle of
Symmetry in College Choice,” (Briefs, pp. 19-32) a prin-
ciple which became the least comrnon denominator of the
Commission’s consensus.

Coleman called upon his orientation as a sociologist ir.
noting the marked asymmetry in size between our large
organizations and their individual customers as they now
relate to each other. He next focused upon the resources
availabie to either party in this asymmetric size relationship.
Finally, he noted that this relationship exisis throughout our
society, particularly in a man’s employment by a large firm,
in his purchasing from large producers or retailers, in his
dealings with governmznt, and, to our particular point, in a
student’s relation 10 his college or university.

Coleman then went on to argue that:

... the size esymmelry between the individual appli-
cant and the college marif sis itself principally in an
asymmelry of informatior available lo the applicant
and the college, Information upon which eich makes
its cholce. The college demanos and gets specific com-
parable information from and about applicants: high
school grades, the information it requesls in its admis-
slons application form:, and often most important of ali,
scores on the Coilege Board's $cholastic Aptitude Test
arid Achievement Tesls, or conparable tests from an-
LS
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other agency. The applicant has only hearsay, tumors,
and whatever information the coflege chooses to exhibit
in its catalog as the basis for his selection of college
and proaram of study. Ir he is fortunate, he has a friend
attendin; a college, or he may visit the college and
talk to « few students there and thus feel that he
knows something of the atmosphere. The high fre-
quency o} college choices made on the basis of such
insubstantial and unrepresentative experiences, as shown
in the few studies made on college choice, is evidence
of the absence of systematic means by which appli-
cants can assess a coflege.” (Briefs, pp. 20-21).

Righting the Balance Through the Board and
lts Testing Functions

The single recommendation of the Board’s Comraission
on Tests invites you through your association, which is the
Board, to right this imbalance in information and service
now availzble to individual students in their present refa-
tionships with pastsecondary institutions. But how? How
through specific materials, services. and programs, that is?

James Ccleman’s ideas not only offered struciure for the
only recommendation of the Board’s Commiission on Tests,
it also gave rise to the Commission’s espousal of a number
of suggestions by Robert Pace about what the Board might
assemble for students i testing colleges for them as well.

1 spare you the cetail of Fuce’s suggestions since many of
them are probab'y already known to this audience who
know his wark on college and university environments as
seen through students' reports. However, | do want in
passing to note that the Report aitends to the programs of
the Board as we!l as o0 its tests. | do so in order to start
consideration of another important line of atiack in our
Repurt and to note that the Commission was as interested
in the context of tests and their use as in lests themselves.

A Commission on Tests established and supported by the
College ®oard to recommend to its Trustees is understood
by ali to bear both upon the Board and upon tests. Further-
more, such a Commissicn is understood by all to be imperi-
nent if il puts either or both of these premises to test during
its own deliberations. I'm certzin that you read into the
Commission’s recommendalion that the Commission on
Tests was impertinent enoughk to question whether the
Board ought to exist or not. The Commission concluded
that the 8oard should enist but as a different crganization,
in fact as a different organization which depended on ils
present members’ capacity both to wish it 10 be so and to
make it s0. In point of fact, Commission memhers mazde no
bones about suggesting definite altematives which the
College Board ought to consider for its new nanie as it
changed its structure. One suggestion was made by John
Hersey and stemmed from his greatly appreciated effort to
make the system of information exchange needed by both
parlies in satisfying transition from secondary to continuing
education more explicit. Hersey sugsested that in this event
the Board might decide to call itself the “College Entrance
Service.”” A second alternative was offered by John Hoy and
Nancy Scalossberg in their effort 1o nave the Board embrace

(Continued on page S;
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not just the services of a College Entrance Service, which
Hersey and | had placed under consideration by the Com-
mission, but also to erigage in very positive effort to further
democratize our land by making continuing education a
universal good offered universally and actively aided by
refevant parties, structures, and svstems. They suggested that
in this event the Board might be renamed a “’Continuing
Education Entrance Board.” Finally, the Board was offered
its third alternative for expansion and changed identity by
Sidney Marland who pressed for the Board’s participation in
a job-entry testing system managed with the same quality
and acumen as is the Board's college entry system but for a
new segment of the postsecondary institutions in America.
In such event, the Board might consider changing its name
to the "Career Entry Examination Board.”

I trust you understand that there are more than scholars
at play with names in the three new Board names which |
have jusl sketched. The consensus of the Commission is
that the structure of the Board must change if the Board
is itself to remain a living and strong force in the proactive
growth processes inherent in periodicaily aroused aspirations
and pursu’ts of new purpose by each U.S. citizen. The just
enumerated sequence of suggested new names for a re-
structured Board then merely constitutes lavers of tle onjon
whivh the Board might aggregate in that change as it moved
its primary emphasis from just testing at initial entrance to
postsecondary educaiicn to the service of multiple, rather
than meru single, tiansitions from prior experience to cur-
rently desired educational enhanceinent of personal pur-
pose, and finally on to realization of desired ends in work
after any recent educational enhancement of sclf. The Com-
mission on Tests thereby ¢ s the College Board, and you
as its members and/or clizniele, the remarkable opportui-
ity during the 1970’s of forging a reaf illustration of what the
United States repeatediy fumbles to invent but fails to rec-
ognize in that siruggle, namely an institution which s itself
identified squarely with redressing tlie balance of power for
the individual by supplying proadaptive service to his
strongest growth forces, namely those forces of aspiration
which from time to time well in the breast of each of us as
the “now” becomes boring and/or intolerable and the
“then” enters our desires and gets focused for effective
pursuit,

The above smail side excursion into the Board's possible
layer-like accretivn of new purposes in the future inter-
rupted my presentation of the Commission’s dual question-
ing of anv further need 1) for the Board itself or 2) for test-
ing by the Board as means oi fulfilling its needs. | made
that excursion so that | might expand on the extensiveness
of the Commission’s consideration of new purposes and
possible structures for the tried and true College Board of
the first part of this century. | now in turn shall expand on
the statement in the Commission's summary to the effect
that the Board should continue to engage in testing but
should markedly change its tests and their supporting pro-
grams. Here ! want first to offer personal testimony in sup-
port of that racommendation. | then want to go forward
to indicate some of the changes in tests and programs
which the Commission suggested znd to indicate my undas-
standing of why we fel that those changes are necessary.

As | indicated in my early overall summary the Commis-
sion did conclude that Board tests were necessary. What |
have not previously inditated is that, io my surprise know-
ing the past work of some of my Commission colleagues,
| was probably the most dubious member of the Commis-
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sion on this score. Carrying that doubt in the chair of a
Commission is of course a delicate problem for group prog-
ress and consensus. | at first thought that | had balanced my
doubt and my group responsibility off sufficientiy well but
the fate of my first draft of the Commission’s Report sig-
nalled otherwise. | therefore shifted my field so that ! could
serve group purpose. However, | do wish to note here my
present full concurrence with the Commission position. My
present cencurrence, as wall as the concurrence of all other
Imembers of the Commission, however, is precdicated both
on the fact that the Board in the past has started to consider
its functions not alone in terms of its tests but in terms of
its programs as well and upon our trust that the Board will
accelerale, change, and greatly expand the variety of its
programs in the future.

As you look at the Board in terms of the history of its
testing which McCandless wrote for us, the ariginal func-
tion of the Board's tests was to certify competence for col-
lege work in a time when there was little or no articulation
of secondary schoo! and college achievements and pur-
poses in an open farum. It appears that the attractiveness
of the colleges which threw their lot into #-cepting Board
test forms of certification gradially created a2 condition in
which college desires and inteations started 1o weigh too
heavily on the untourdinated interests of secondary schools
themselves. The Board consequently reformed its testing
procedures by introducirg an aptitude test as the heart of
its Admissions Testing Program and by offering an option
to comprehensive achievement tests in the form of survey-
like, multiple-choice achievement tests. The multiple-choice
antitude and achievement tests gradually won popularity
because of the time of year at which they were SHered in
the Admissions Testing Program when, in our pre-World
War [l course of academic history, selectiv2 colleges were
attempting 1o nationalize their student bod.es. However, it
is interesting 10 nolice how the comprehensive achievement
tests, although disappearing during World War |1, were re-
vived during the 1950’ in the form of Advanced Placement
Tests, a form in which they served 10 keep able studeats in
secondary school when colleges were luring them with the
possibility of collegiate entry without a full secondary school
qualification. The placement tests gave students a choice of
staying in secondary school and trying to accelerate their
studies in college by means of test equivalency certification
or sometimes leaving secondary school early for college
work. This form of competency certification by t..t is one
which the Commission, prompted by £dgar Friederberg,
urges the College Board to keep in the public domain. The
Comr.ussion applauds efforts such as the Board’s present
College Level Examination Program which permits a student
ta qualify for college credit by examination. The Commis-
sion also concurs wholeheartedly «rith the American prin-
ciple of accepting a man on what of that which is now
needed he can do, not what his history of needed capacities
has been. The Commission liked this principle so much in
fact that it urged the Board 1o do whatever it could to ex-
tend it so that it exists in the full range of transitions from
ol.e educational level to another and even from education 3!
levels to work if the Board were permitted to figure :n such
a scheme. This is the principle which we refer to as the
“credentialing” funclion in the above summary of our
Report.

Although the Commission generally found it easy .to
accept the jdea that the Board gives tests for reason of
providing an alternative to formal education in our country.

(Continued on page &)
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consernsus achieved in Commission around the “’educative”
and “distributive” functions of testing emarged less easily
and at cost of greater discussion and what might be riskily
characterized as more “vernier” adjustments of our state-
ments. Consensus did emerge however. How did it happen
and what was it? It appeared to several members of the
Commission that admission to selective colleges was about
at its zenith at the preseat time. It also was apparent to
many members of the Commission that seeing the transition
from secondary to continuing education in its entirety rather
than in its presently more restricted College Board form and
range, required onc to think in terms of breaking the mono-
lithic status of a scholastic aplitude test. Members of the
Commission therefore thought that the Board must in the
future stress “‘educative’” purposes in its exarmination pro-
grams. The Commission {elt that this “educative” function
could be realized in several ways, the first which | will note
having only general rather than specific bearing on the
matter, and the others which | will not. having that more
specific educative bearing.

One of the thinzs which the Con.mission urges on the
Board and our society is honoring the multifaceted nature
of man. We urged the manifestation of this truth in the
Board’s programs by suggesting that the Scholastic Aptitude
Test—which for 2ll intents and purposes seems virtually
to define the Coliege Board in the public mind — to set into
a much larger context than the Board has so far created for
it. By this we meant that a first immediately available alterna-
tive to the Board was the reconstitution of the SAT accord-
ing to the many good suggestions offered by John Carroll
which would have the effect of recasting the SAT into a
modularly constructed test which would break verbal apti-
tude down into its several component partc more than now
happens in the SAT. By this we also meant that the Board
should begin immediately on the consirual and construction
of a series of aptitude tests which would reflect a persch’s
capacities and styles of learning following the several excel-
lent suggestions which Edmund Gordon provided for the
Commission. The Board's testing and description of one’s
cognitive development would, in the Commission’s judg-
ment, constitute a giant step in the direction of breaking
the precent seemingly monolithic definition of continuing
education according to just level of so-called scholastic
aptitude. However, the Commission also felt that a true
manifestation of the pluralism of aptitudes resident in hu-
man¢ could only ultimately be accomplished by thinking in
terms of different kinds of aptitudes as well as in terms of
levels of a single aptitude as is now so generally our habit.
This i¢ why a majority of the Commission members found
Sidney Marland’s suggestion that the Board enter upon test-
ing for job entry so attractive. Such an expansion of atten-
tion in the Board would move its at feast overt singular
interest in scholastic aptitude to a more general interest in
effective human functioning and its support.

These three general ways for viewing and reacting to the
multifaceted nature of man will of course prove educative
only to the extent that they provide each applicant means
for his bridging the gap between his private concerns and
public knowledge as he forms and acts upon his intention
to apply to one or anuther institution of postsecorndary
education. | shall, in a moment, speak of the so-called
distributive”’ function of testing which these tuggestions
were also interded to satisfy but even more specifically so
in that function. At this time, | first need to say a few words
Ahml'llhe more directly educative functions which the
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Commission suggested that the Board develop tests and
programs to fulfill.

Several of the Commission’s witnesses made the point
that tests would in the future become less useful in selection
fo* college as postsecondary education was more dor-
inantly funded only publicly. Furthermore, the device of
“open admissions” to college also came into being during
the Commission’s deliberaticns. For both of these reasons,
and for several others as well, the Commission thought that
the Board nad best attend assiduously, in the near future,
to the rrovision of tests for placement in postsecondary
courses of instruction. The Commission recognizes that the
older Advanced Placement Program of the Board serves this
function as does its newer Ccllege Level Examination Pro-
grarn and its stil! somewhat experimenta! Comparative Place-
ment ard Guidance Program. These three Programs together
with the five or fewer differentiated scoring and repoiting
systems suggested by Richard Pearson would give the Board
a range »f test variability stretching from the advanced fevel
of a subject to some of its more rfudimentary levels and to
some non-college taught material as well. However, the
Commission still feels that further testing to certify prere-
quisite knowledge is necessary. In a very real sense, “open”
education pervades the Commission’s Report as chimera,
not actuality, but the specter was in the Commission and is
among us even today. The Commission therefore urges upon
the Board adoption of all feasible programs which will make
a student’s meeting with people and his environment con-
tribute as much as possible to fanning the spark which is his
serious attempt continually to lend meaning to his experi-
ence. The engendering of capacity for the faculty of an
institution of higher education to recognize preparation and
desire in terms which are suggestive in themselves of imple-
mentative ways for the institution to make its esources
compellingly educational to an admitted anplicant is a pur-
pose which the Commission urges the Board to enlarge in
its attention.

However, both more personally understood bases for the
focus and clarification of one’s desire for postsecondary
education and more diverse and adequate means for an
institution to consider and to form community with the
preparation and desire of its students are still only imple-
mentative solutions to what in the final analysis can only
be a personal matter — one’s education of himself. Recog-
nizing this fact, the Commission also recommended that the
Board give serious consideration to making its tests educa-
tional by giving test candidates, after taking a test, the
correct answers of the test and perhaps even explanation of
why such answers are considered coirect as well. This sug-
gestion by B. Alden Thresher gained majority acceptance n
the Commission but remained a suggestion where the Com-
mission fully realized that it was putting the Board on its
mettle to achieve if it were to implement the idea success-
fully. The Commission did nct mind suggesting such a trial
for the Board since at this juncture in history it is so im-
portant to the common good for a needed reconstruction
of confidence in the validity and fairness of means we em-
ploy to select persons under coiditions of competition.

(Continved on piga7)
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There is in my judgment a great need at this moment for
rrofessors to realize that the confidencz of those they would
1 serve depends on the professor’s capacity to meet students
eyeball 1o eyeball and that this capacily must be portrayed
by those persons who represent institutions during selective
admissions as well as by the discretionary instruments which
they employ in the processes of doing so. Wow is not the
time for the faint of heart 1o be educators. Now is not the
time lo think of doing things more rapidly ard more easily.
However, now is the tiine for doing things mare under-
standably, more openly, and more satisfyingly to those influ-
enced by discretionary decisions.

The third and final testirg funclion recommended to the
Board by its Test Commission is what we called a “distribu-
tive” function. The Commission was swayed by Coleman’s
argument that a proadaptive-like institution had to be
iormed which would redress the preserily marked asym-
metry in balance of information, rights, and responsibilities
now existing between collegiate institutions and their 2ppli-
cants. The Commission finally framed its suggestions about
forming such an ins*itution both as a recommendztion for
the restructuring of the Board’s organization and as a set of
specific recommendations about the distributive function of
testing whick the Soard should fulfill.

The previousiy stated set of three suggestions which would
have the general effect of cimplifying the Board’s capacity to
salisfy an educative function .n its testing, will also help the
Board satisfy what v.2 called its “distributive” f-inction cf
testing as well. These three suggestions included; 1) the
reconstitution of the Scholastic Aptitude Test as a moduiarly
constructed and used test which breaks verbal aptitude
down int¢ several more of its component parts than it now
does; 2} the construal and construction of a new set of tests
which would represent a person’s capacities and styles of
actual learning; and 3) the undertaking ot the ptanning and
use of a sevies of tests designed for job entry. The Commis-
sion feit that, in probably thereby dwarfing the present
monolith of scholastic aplitude, these suggestions wou'd
have the desired effect of giving applicants the feeling that
their identity as a young adult was occurring in a society
containing more opportunity than now seemed to be undes-
.tood by young adults.

The provision of more pathways to parsonal satisfaction
as suggested above would be necessary but not sufficient
for tne more vital feeling of “distribution” which the Com-
mission urged the Board to er gender through its tests and
programs. A second necessafy condil’on is information rele-
vant to the choice to be made. Yhe Commission commended
the Board on its existing provision both of a Preliminary
Scholastic Aptitude Test and of a College Handbook which
was recently modified 1o incorporate the fornier Manual of
Freshman Class Profiles, and for its recent start of an Experi-
mental Guidance Information System. However, the Commis-
sion still felt that chese p-ocedures were heavily weighted by
what the colleges wanted to provide and insufficiently rep-
resented what a student really needed in choosing a college
to which he would apply. The Commission therefore sug-
gested as ) have said before that the Board test colleges for
students using a system devised by Pace and his colleagues
and construct what Pearson thought would only need to be
a small set of reporting systems which, with the advice and
aid of applicants to postsecondary education, would con-

tinue the process of refining support for a student’s choice
of an Institution of postsecondary ecucation, not just an
institution’s selection of a set of students from a larger set
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of applicants.

8ut the piovision of diverse pathways and of information
which will enlighten the choice of the student, not just the
decision of an institution, again is not enough for the es-
sence of a student's participation and satisfaction with his
postsecondary educational experiences. To this end, the
Commission additionally suggested that the Board become
a College Entrance Service. The idea of the entrance service
is to create a system which would be more likely than now
to have the effect of helping students construe their choice
of posisecondary education as a decision in the context of
a personal style of living. The Commission was in general
accord with the need for such « system which would include
the elements of more pluralistic aptitude testing, information
more relevant for college choice, and of advocacy and
counseling in proadaptive institutions available to aspirants
where they live. However, it remained for John Hersey to
frame as follows what is to me the gracefully stated reason
for these suggestions:

“It should be possible to devise and exchange in which
both the inputs and outputs fare] nearly halanced and
mo-e explicitly useful in the process of choice. ... The
reciprocal goafs of the r.artners . this exchange would
be for the student to find the handfu! of colleges, and
eventually the one college, that would most nearly fit
his needs and desires and (alents, and for the college
to find the students who, along with its faculty, would
enable it 10 become a community manifesting (ts own
best possibilities.” (Briefs, p. 51}

As the Coilege Board creates the tests and olher materials
which—together with the people who must direct and be
influenced by their existenice — would form a system {facili-
tating hoth individual choice cf college and collegiate cre-
ation of a community manifesting its own best possibilities,
it may well find that the interactive power of the computer
in the filing and rctrieval of information uncer control of
the party influenced by the interactively created data will
become absolutely essential to the Buard’s operation. The
Commission therefore seconded me in recommending that
the Board keep this possibitity under active exploration and
that it do what it can afford to do to help this kind of
potential to form as a public utility in tha future. As the
8nard does this it will in effect be constructing the so-called
Admissions Machine which | used n the argument of my
Brief, “Can a Machine Admit an Applitant 1o Continuing
[duc.lion?”’ (Briefs, pp. 161-186). |n writing its Righting the
Balance, the Commission did a much more expanded, expli-
cit, and clearer job then I did in my Brief of de:igning the
needed content and struclure for my so-called Admissions
Machine. However, | still hold that there is a chestnut
squirreled away In my Brief 1o which the Commission did
rot react but might have to the Report's benefit, namely to
the possibility within the structure of my query itself for
restructuring the theory of tests based upon a sequential
sharing by two parties in decision-making which must ter-
minale upon admissions action by the admissions offices 10
which the applicant ultimately applies “on computer line.”

{Continued on page 8)
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Righting the Balance Through Your
Rethinking-Basad Action

In final summary now, the Commission’s one-page capsule
of Righting the Bala/ice remains my best way of moving to
conclusion:

“CHARGED WITH

¢ reviewing the College Board’s testing functions in Amer-
icar education

considering possidilities for fundamental changes in tests
and their use {ard)

¢ making recommendations based on its conclusions

THE COMMISSION ON TESTS

o was convinced that the College Board should modify and
improve rather than abandon, its tests and associated
services in seeking to serve {(a ‘distributive,’ a ‘credential-
ing,’ and an ‘educative’ function)

generated suggestions abou! the implications in a system
of mass postsecondary education, of the Board's acting
both for its traditional institutional clientele and for an
equally valued <tudent clientele {and)

recommended that the College Board adopt the full range
of potential entrants into programs of postsecondary edu-
calion as a clientele that is as valued as the Board’s
institutional clientele and thus ‘s due as large a shar2 of
servive.” (Report, p. vii.)

Wil *he work of the Commission bear fruit for the young
adults of our nation as they engage in the transitions from
what thev now do to study in institutions of postsecondary
education? Whethe: the suggestions of the Commission do
or not remains to bz seen. At the present time whether they
can or not hangs in the balance. The Commission reported
1o the Annual Meeting of the College Entrance Examination
Board only about one month *go. The Commission has since
been discharged by the Board, as expected, because our ad
hoc assignment is fulfitled. Therelore it now remains up to
the Trustees of the Board and the representatives of second-
ary schools and colleges, such as those for which you work,
to delermine in what the Commission hopes will be the
near future whether our recomn endaticn will be taken or
nol. ! sincerely hope that it will, s..ce | fully believe that
you, acting as the institution which is the College Board,
must democratize your struclure and programs in order to
meet the proadaptive needs of our country in the niumerous
and multifaceted transitions to postsecondary education
which will occur during the 1970’s. However, even if you
don’t adopt our recommendation itself, there are many
suggestions in our Report which if themselves adopted
would alleviate some of the current stresses 2nd strains in
the college admissions process. | sincerely Sope that they
will be so allcviated. But it depends on you.

The theme of your Cunfer"nce has been “Rethinking
School and College Relations.” | have spoken to you of tests
in relation to the lransition of applicants from the one of
you to the other of you in the midst of your so-zalled rela-
tions. Please rethink the role of tests in your it lationships.
Our socicly needs such rethinking. More impcrantly still,
you coli2ges in New Eng'and need such rethink ng in your
own self interest. Vvhat will be the role of he private
college and university in the tegion and the cour.iry in the
future as the private college and university begin lo take

second place in size of enrolled student bodies to public
instituions of higher education? Can you maintain your
prestige and attraction as you lose size domination of your
class? There is an interesting question which ought te make
you a fot more interested Lhan | may 50 far have done in
rethinking, reconstituting, and instituting systems more like
the eyebail-to-eyeball refationshin which private institutions
will n the future need to maintain between students and
professors as they forge a community of students and facufty
able to use the resources of a postsecondary instilution for
personal and common goods.

» * * * * * * *
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This Bulletin was prepared pur,uant to a contract with
the Office of Eduration, US. Department of Health, £duca-
tion, and Welfare. Con.ractors undertaking such projects
under Government sponsorship are encouraged to express
freely their judgment \n prefessional and technical matters.
Points of view or opinions do not, therefore, necessarily
represent official Office of Education position or policy.

PROJECY SURVEY -~ INFORMATION NEEDED

The ERIC Information Retrieval Center on the Dis-
advantaged is planning to update its records on pro-
grams for children and youth from underprivileged
environments. 1wo documents will result from this
study, an ERIC-IRCD BULLETIN presenting in-depth
vbservations of selected projecls and a more extensive
report on the slate of compensatory educatior in the
United States with data piesented on all in-schoul
elementary and sccondary programs we can contact.
Your assistance is needed to identify the most pro-
ductive prograrns, techniques and materials.

There are (wo ways in which the effectiveness of
% program might be measured. One is on the basis of
the perceptions that a cominunity has of the effective-
ness of such a program. The second is on the basis
of objactive evaluation of academic achievement and
personal development. Would you ,lease identify on
the basis of these two criteria the most effective edu-
cation programs for disadvantaged children or youth
about which you are aware either by formal report
or personal observation. Would you please give us the
name of the contact person, the title and address of
the progiam and a brief statement on why you
selected it.

Forward to: Dr. Edmund W'. Gordon
Dr. Adelaide jablonsky
Box 40, Teachers Cofllege
New York, N. Y. 10027
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Recommendations that individual members of the Com-
inission on Tests propesed that the Commission make to the
College Entrance Examination Boiard, and that the Commis-
sion forwarded to the Board as suggestions for its consider-
ation are contained in the following list. Arguments for
these proposals advanced by individual members as wel as
the reactions of other members to them are given in detail
in Eriefs, the second volume of this report.

It is recommended that the College Entrance Examination
Board:

1.1 Propose to an organization such as the American Coun-
cil on Education that it create a Council on College Admis-
sions and Scholarship Testing that would invite the various
test'ng organizations and agencies to join for the purpose of
cooperating in rescarch that would !ead to mutual agree-
ments among themselves and the higher-education institu-
tions concerned, whereby colleges would »rcept scores on
different tests as equivalent for adrnissions purposes. :
1.2 Propose that the research and development to be spon-
sored by this council bz based on 2 method of esiblishing
equivalencies in terms cf equivalent prerictions of c:iterion
variables.

{Prcnosed by John B. Carroll in his brief “Redundant
Testing.”)

2.1 Support research to investigate the feasibility of recast-
ing the SAT along the following lines:

a. Provision of a section or sections more clearly empha-
sizing developed verba! skills relating to language compre-
hension and lzarning from language, with the reasoning
component de-emphasized;

b. Provision of a section or sections more clearly em-
phasizing ability in reasoning and inference that does not
depend greatly on verbal skills;

c. De-emphasis of the quantitative sections of the tests,
with provisions for testing of developed ability in this area
in specific achievement tests apart from the SAT;

d. Administration of some parts of the SAT in an auditory
mode, to reduce dependence of those parts’on reading
ability;

e. Provision of a section oOr sections that would measure
scholastic learning capacities or polentials as much as possi-
ble apart from developed abilities;

f. Validation of SAT materials not only against overall
absolute success in higher education (in various types of pro-
grams), but also against gains made in developed abilities.
2.2 Intreduce on a gradual basis, if the above types of tests
prove feasible and acceptable, a new and pussibly renamed
SAT, with appropriate dissemination of information about
the test both to edur2tional institutions and to candidate
populations.

(Proposed by John B. Carroll in hiis brief "’Possible Directions
in Which College Entrance Examination Bi2rd Tests of
Abilities and learning Capacities Mipht Be Developed.”}
3.1 Systematically gather and publish relevant information
abou. colleges, the nature of that information to ke deter-
mined by a working group including representatives of
colleges, students, and high schools.

3.2 Beyond ke standardized testing that allows colleges to
make direct comparisons of a few characteristics of appli-
cants, provide the applicant with the opportunity, through
selection from a very wide variety of special tests fanging
in subjects from numismatics to algehraic topology, 10
exhibit his special ¢c2pabilities, developed in o- out of high
school.llhal may be relevant to the colleges’ interest in him.
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3.3 Provide colleges and applicants with information about
the other only if they are willing to allow information about
themselves to be made availablc.

3.4 Modify ils governing structure lo embody a symmetry of
college and applicant interests.
(Proposed by James S. Coleman in his brief “The Principle of
Symmetry in College Choice.”)

4.1 Offer not merely achievement and aptitude tests but
also diagnostic tests that would permit colleges and slu-
dents to select each other with due regard to prospective
compatability.

4.2 Offer high school juniors and seniors, or college stu-
dents intent on transfer or graduate study, the opportunity
to take tests for the purpose of obtaining scores, interpret-
able by reference to natioral norms in lieu of grades and,
if legally possible, in lieu of schoo! attendance.

{Proposed by Edgar Z. Friedenberg in his brief “Can Testing
Contribute to the Quest for Community Arnong Students?”)

5.1 Explore possibilities for adding to its qauntitative reports
on the performance of students, reports descriptive of the
patterns of achievement and function derived from the
qualitative analysis of existing tests.

5.2 Explore the development of test items ai.d procedures
that lend themselves to descriptive and qual.tative analysis
of cognitive and affective adaptive functions, in addition to
wid :r specific achievements.

5.3 [xplore the development of report procedures that
comey the qualitative richness of these new tests and pro-
cedurses to students and institutions in ways that encourage
individualized prescriptive educational planning.

5.4 Explore the development of research that will add to
understanding of the ways in which more traditional patterns
of instruction will need to be modifizo 0 make apprcpriate
use of wider ranges and varieties of human tatent and adap-
tation in continuing education.

(Proposed by Edmund W. Gordon in his briei “Toward a
Qualitative Approach to Assessment.”)

6.1 Carry the principle of symmetry to iis full realization by
establishing as soon as pc:sible a Coltege Entrance Semvice,
the purpose ot which would be:

a. to guide applying students to college that would fit
their need< enu abilities;

k. to assist institutions in building student poputations
that, along with their faculties, would enable thein to be-
come communities manifesting their own best possibilities;

c. to supply diagnostic and guidance materi~ls on them-
selves to individual studenls;

d. to supply evaluative materials on ticmselves to colleges.

6.2 To this end to undertake simuhancously both operations
and research, using both printed and computerized tech-
niques.

{Proposed by John Hersey in his brief ’A College Entrance
Service.”)

7.1 Increase minority-group represertation on the College
Board staff lo a level that more fully reflects the society at
large and the commitments already shown by member
institutions.

7.2 Change the composition of committee membership to
= dect the same pattern,

7.3 Seek to shilt the membership of .he Board of Trustees

in a similar direction.
(Contirued or. page 10)

Nine



E

RIC

Aruitoxt provided by Eic:

{Continued from page 9)

7.1 Review its present financial commitments and complete-
ly analyze available supplementary funds in the area of
equal educational opportunity programs, with a view to-
ward a dramatic extension of activity.

(Proposed by John C. Huy in his brief “Educational Civil
Rights and the College Board.”) -

8.1 Take steps to increase preatly the scope of its testing
program to include the measurement of student competen-
cies other than those reflected in measures of academic
promise ' r coflege entrance.

2.2 Undertake initially a major study, including a pilot pro-
gram to develop appropriate materials and procedures, of
the feasibility of assessing qualifications and ciassifications
for job entry and for postcecondary technical training.

8.3 !f the results of the study and the experience with the
pilot program are promising, consider expanding its function
to serve all high schoo! graduates, including those entering
the work force directly as well as those planning to go to
college, anr’ chonging its name accordingly to “‘Career Entry
Examinatiou Program,” or such other appropriate name as
would accurately reflect its expanded clientele.

{Proposed by Sidney P. Marland in his brief “‘A Proposa! for
a Comprehensive System of Testing for fob Entry.”)

9.1 Support a research and development program to assem-
ble, evaluate, and interprel information about coll2ges, taking
into account the kinds of issues, cources, and technical
matters described in this brief.

9.2 Regard this program as contributing, in stages. to the
necessary software underlying a computerized information
system.

9.3 Present information developed from the program in
some printed form to be determined by the College Board,
pending its incorporation into a computesized system, so
that as much as passible will be available to applicants at
the earliest feasible time.

(Proposed by Robert Pace in his brief “A Program for Pro-
viding information about Colleges to Applicants.”)

10.1 Adopt as its principal policy objectives in testing the
provision of a broad array of tests and other information
designed to assist tenth- and eleventh-grade high school
students in educational planning and decisions with respect
to post-high schoo! opportunities.

10.2 Provide factual and scientifica' based information
about individual colleges and universities for use by pros-
pective applicants. This information should go beyond that
now routinely supplied by institutions of higher education
and should include ability and performance expectations for
admission and for success in panicular programs as well as
information about the campus environment.

10.3 Make provisions for a series of three to five specialized
reporting programs, corresponding to different types of
institutions of higher education, for the piovision of test
results to colleges and universities in cornection with insti-
tutional decisions about admissions and placement. Furlher,
experimentation should be undertaken with respect to com-
puter storage and retrieval of this information so that it can
be made available to the institutions at thc time and in the
form needed for decisions. Furiher, stardards for protecling
the privacy of students should be established so tha* any
test information necessary for students but not appropriate
for use in institutional decisions will be reported 0%iv fo
students.

104 8< prepared to offer supplementary testing frograms
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for particular groups of coileges and universities and for
prospective applicants who may not be enrolled in high
school under provisions that would limit redundancy and
dupliration with the basic program.
10.5 Keep the objectives proposed in this report under
continuing policy review and provide adeguate empirical
research in continuing review in order to assess the extent
and timing of the proposed changes.
(Proposed by Richard Pearson in his brief “Education and
Testing in a Period of Qualitative Change.”)
11.1 Establish regional centers for guidance in continuing
education.
11.2 Consider as poiential programs for these centers:

a. Offering appraisal and advisement services;

b. Developing a system of credit equivalency;

. Offering courses in guidance for credit;

d. Using new training methods for staff development;

& Condudling experimentation and research.
11.3 Incorporate student participation into the regional
centers and into the Board’- national program.
11.4 Change its name and function to “Continuing Education
Entrance Board.”
(Proposed by Nancy K. Schlossberg, John C. Hoy, and
tdmund W. Gordon in their brief "“Regioi;al Centers for
Guidance in Contjnuing Education.”)
12.1 Supplement its present programs with self-administered
and self-scored tests, made available to students ir. great
profusion, and accompanied, under various degrees of de-
layed availability, by reasoned discussions ahout the choice
of an answer for each item.
12.2 Draw teachers, particularly those in secondary schools,
into large-scale participation in the productinn both of these
tests, and of tests in the conventional “adversary’’ mode.
12.3 Stress face or curricular validity in the selection of test
items, stress items of teaching merit.
12.4 Invite, experimentally at least, groups of students who
have taken a test soon thereafter to participate in an oral
discussion of the test under the Board’s auspices.
(Proposed by B. Alden Thresher in his brief ""A Proposal for
Self-Scored, Self-Administered Tests. )
13.1 Experiment aclively with a system of modular, diagnos-
tic instiaments designed to test important competencies;
these would, in principle, 1 2semble the present Achievement
Tests,
13.2 Make these aviilabie to colleges as a means of permit-
ting greater flexibility in the choice of com.binations of tests
selected by the student, and required or permitted by the
college.
13.3 Continue the Scholastic Aptitude Test for the time
being, with such improvements as may be possible.
13.4 Encourage member colleges graduiily to replace the
Scholastic Aptitude Test with its fixed, predetermined paits
or mcdules, by mare flexible assortments of modular tests.
13.5 Reduce the speededness of its tests by reducing the
number of iterns per test, even at the cost of some loss of
reliability.
{Propoted by B. Alden Thresher in his brief ~Diversification
in €ducational Assessment.”)
14.1 Ectablish a small study group that will outline an ad-
missions machine and ui lertake feasibility studies needed
to reach viithin two years:

a. A better-groundad decision on the further passibility

(Continued on page 11)
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{Continued from page 10)
of developing an admissions machine; and,

b. If then still considered possible, a more detailed finain-
cial and structural pla1 for implementing what appear to be
better lines of its development.

14.2 Ir anpointing this study group, recognize that its report
within two years will bear serious financial implications foi
the Board.

(Propcsed by David V. Tiedeman in his brief “Can a Machine
Admit an Applicant to Continuing Education?”)
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